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KAS IR EIROPAS VALODU PORTFELIS?

Eiropas Valodu portfelis (EVP) ir oficials dokuments, kas apliecina
ta ipasnieka valodu prasmi un pieredzi valodu apguvé un saskars-
mé ar citam kultdram.

2000. gada oktobri Eiropas Padomes lzglitibas ministru pastaviga
komisija pienéma rezollciju, kurd rekomendéja EVP ieviesanu un
plasu izmantosanu. EVP paraugmodelis tika izveidots un aprobéts
laika posma no 1998. [idz 2000. gadam. 2001. gada - Eiropas valo-
du gada - darbs pie EVP tika uzsakts visa Eiropa. 2004. gada saku-
ma jau lielaka dala EP dalibvalstu bija iesaistijusas darba pie EVP:
veidojot, aprobéjot un piedavajot EVP visu vecumu cilvékiem, kas
macas valodas — no jaunako klasu skoléniem lidz profesionali teh-
nisko skolu un augstskolu studentiem.

Latvija ir izstradats Eiropas Valodu portfelis pieaugusajiem (Latvi-
jas modelis). Tas tika izstradats Valodu macibu centra un 2006. ga-
da to akreditéja Eiropas Padome (akreditacijas Nr. 84.2006).

Latvijas Anglu valodas skolotaju asociacija (LAVSA) ar valsts
agentdras “Valsts valodas agentara” (VVA) atbalstu ir izstradajusi
Eiropas Valodu portfeli jaunako klasu skoléniem (no 7 lidz 12 ga-
diem) — “Mans Eiropas Valodu portfelis”.

PRINCIPI

Visi EVP modeli atbilst noteiktiem principiem un vadlinijam.

I EVP ir skoléna ipasums un to var nemt lidzi, parejot uz citu sko-
lu, stajoties augstskola vai darba.
I Veértetas tiek visas valodas prasmes, neatkarigi no t3, vai tas ir

—
3



iegutas formalas izglitibas ietvaros vai arpus tas.

I EVP veicina mazizglitibu un motivé cilvékus uznemties atbildibu
par macisanos, veicot pasvértésanu un novertéjumu.

I EVP ir veidots saskana ar dokumentu “Eiropas kopigas pamat-
nostadnes valodu apguvei: macisanas, macisana, vértésana”
(Common European Framework of Reference for Languages:
learning, teaching, assessment).

I Visi EVP varianti atspogulo skoléna progresu un sasniegumus
valodas un ietver starpkultiru un personiskos kontaktus un
pieredzi.

I EVP padara ikvienas valodas apguves procesu skaidru un
parskatamu, maksimali iesaista macibu procesa pasu skolénu,
attista patstaviga darba iemanas un prasmi veikt pasnovértéju-
mu, ka ari veicina skoléna atbildibu par macibu rezultatu.

“MANS EIROPAS VALODU PORTFELIS"

“Mans EVP” ir EVP variants jaunaka skolas vecuma bérniem (no 7
lidz 12 gadiem). Tas valodu apguves procesa var bat

veids, ka atspogulot skoléna valodu apguves pieredzi;
skoléna sasniegumu apkopojums valodu apguvé;
dokuments, kas var atrasties vai nu pie skoléna, vai skolot3ja;
vértigas informacijas avots, kad skoléns pariet uz citu skolu,
vai parcelas uz dzivi cita valsti.

“Mana EVP” mérkis ir ievadit skolénu valodu apguves proces3,
kas ilgst visu dzivi. “Mans EVP” palidz:

I vairak apzinaties dazadu valodu apguves svarigumu un nozimi;
I novértét un veicinat kultaru daudzveidibuy;
I atspogulot un vértét macisanas panémienus;
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I attistit atbildibu par macisanas procesu;
I padzilinat zindsanas un izpratni.

“MANA EVP"” FUNKCIJAS
1. Macibu lidzeklis

“Mans EVP"” ir skoléna ipasums. “Mans EVP"” palidz skoléniem
apzinaties valodu macisanas nozimigumu un paaugstinat skolénu
motivaciju, jo atskiriba no ikdienas klases darba Seit uzsvars ir ne-
vis uz valodas kladu izskausanu, bet uz sasniegumu atspogulosa-
nu. Regulari apspriezot un formuléjot macibu mérkus, uzdevumus
un norises, skoléni pakapeniski iemacas uznemties atbildibu par
savu macibu darbu. “Mans EVP” palidz viniem izveidot apzinatu
pieeju valodu apguvei ne tikai skola, bet ari arpus tas, tiecoties
péc citu kultdru un valodu pieredzes; ka ari attistit macisanas stra-
tégijas, kas palidzés macities individuali.

2. Novértesanas un sasniegumu uzskaites lidzeklis

“Mans EVP" rada skolénos patiesu lepnuma un panakumu apzi-
nu, parliecibu par savam spéjam, nodrosinot veidus, ka paradit
savu valodas kompetenci citiem. “Mans EVP"” var bat lidzeklis,
kas veido saikni ar vecakiem.

“Mana EVP” ir aprakstiti valodu macisanas mérki un sasniedzamie

limeni, tadéjadi sniedzot atbalstu gan skoléniem, gan skolotajiem.
Tas ir veidots ka nepartraukti, regulari aizpildams dokuments.

“MANA EVP” UZBUVE

1. Mana valodu pase (turpmak — Pase)
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2. Mana valodu biografija (turpmak — Biografija)
3. Dosjé

“Mana EVP” pirmaja lappusé ir paskaidrots, kas ir Eiropas Valodu
portfelis, kadas ir ta dalas. Ja nepieciesams, skolotajs var sniegt
plasaku ieskatu Eiropas Padomes un EVP véstureé.

1. DALA. MANA VALODU PASE

3. lappusé ir informacija par konkréta “Mana EVP” ipasnieku,

4. lappusé atspogulota skoléna valodu pieredze taja bridi, kad
sak darbu ar “Manu EVP”. Japievérs skolénu uzmaniba valodu
bagatibai, kas sastopama vinu tuvakaja apkartng, jo daudziem
no viniem jau ir vairaku valodu pieredze, sarunajoties ar gimenes
locekliem vai draugiem un klasesbiedriem.

Macibu gada sakuma skoléns 5. lappusé ieraksta vienas valodas
prasmju limena novértéjumu, atziméjot lappuses aizpildisanas
datumu. Vélreiz to dara macibu gada vidi un beigas. Ja nepiecie-
Sams novértét citas valodas prasmju [imeni, tad izmanto “Mana
EVP” beigas dotas papildu lappuses vai ari vajadzigo lappusi
nokopé. Lai varétu noveértét savas valodu prasmes, skolénam vis-
pirms ir jaiepazistas ar atbilstosajam lappusém Biografija un tas
jaaizpilda (sk. paskaidrojumu 15. Ipp.).

Ja kada skoléna valodas prasmes limenis ir augstaks par A1 un
A2, tad skolotajs var aicinat skolénu papildinat so tabulu, tuksajas
rindinas ierakstot B1 vai B2.

Ja skoléns savas valodas zinasanas un prasmes lielakoties ir
novértégjis ar “labi protu”, tad skolénam vajadzétu iepazities ar

—
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6.—7. Ipp. ievietotajam tabulam ($o tabulu angliskais variants ir
8.-9. Ipp.) un atzimét 5. lappusé, ka ir sasniegts attiecigais valo-
das apguves limenis. Ja skoléns var veikt tikai dalu no Biografija
minéta, tad 5. lappusé aizkraso tikai daJu no tabula dota taisnsto-
ra. Ja attiecigais valodas prasmes limenis vél nav sasniegts, tabu-
la 5. lappusé netiek aizpildita.

Pases pédéja lappusé atspogulo ar valodu apguvi vai to izmanto-
Sanu saistitas norises. Skoléns ieraksta, kad piedalijies projektos,
ekskursijas, skolénu apmainas braucienos, valodu kursos, pulci-
nos, uzstajies koncertos, u.tml.

Dazas Pases lappuses var aizpildit pirmaja diena, kad notiek iepa-
ZiSanas ar “Manu EVP”, paréjas pakapeniski laika gaita, papildi-
not ar jaunu informaciju. Skoléns regulari atspogulo savus valodu
(iznemot dzimto, bet ar to var salidzinat) apguves un starpkultaru
saskarsmes sasniegumus tabula. Saja pagnovértéjuma tabula ir
doti tikai A1 un A2 [imeni un ir atstata vieta B1 un B2 limenim. Ta
ka limenis C nozimé ne tikai augstu valodas prasmju [imeni, bet
ari zinamu briedumu un pieredzi valodu apguvé, tad skolénus nav
ieteicams iedrosinat atzimét so limeni “Mana EVP”.

Biografija skoléns sniedz parskatu par savu valodu macisanas
pieredzi un starpkultiru saskarsmi noradot, kur, kad un ka tas ir
noticis. Pasnovértéjuma lapas dotie pozitivie es varu, es protu for-
mul&jumi palidz skolénam attistit macisanas stratégijas un veidot
parliecibu par savam spéjam.

Tabula 13. un 14. lappusé skoléns ieraksta valodu, par kuru
sniegs informaciju; kapéc un kur konkréta valoda tiek apgata, ie-



krasojot atbilstoso apliti. Ja nepieciesams iek|aut informaciju par
vél citam valodam, var izmantot papildu lappuses, kuras dotas
“Mana EVP” beigas, vai arl nokopét 13. un 14. lappusi.

Biografijas turpmakajas lappusés skoléns regulari atspogulo izmai-
nas savas valodas prasmés, tas palidz skoléniem apzinaties un
noveértét savus sasniegumus valodu apguve.

Biografiju ieteicams aizpildit klasé ar skolotaja lidzdalibu ik péc no-
teikta intervala, izvéloties optimalako variantu:

I pirms vai péc brivlaikiem,
I semestra beigas,
B macibu gada beigas.

Skoléniem vajadzétu regulari papildinat Dosjé, ievietojot savu la-
bako darbu paraugus.

Turpmakajos macibu gados, kad skoléni ir izpratusi “Mana EVP”
nozimi un ir gatavi uznemties atbildibu par savu macibu darbu,
Biografiju var aizpildit patstavigi, regulari atspogulojot savus sa-
shiegumus valodas apguvé. Valodas prasmju A2 limena lappusés
var ierakstit vértéjumu tris reizes, katru reizi atziméjot lappuses aiz-
pildisanas datumu. Nepieciesamibas gadijuma “Manu EVP” var
papildinat, izmantojot papildu lappuses vai nokopéjot vajadzigas
lappuses.

Biografija ir ieklautas piecas valodas prasmju pasnovértésanas
sadalas, ko var nosaukt ari par valodas macisanas dienasgrama-
tu. Skoléni vérté savas klausiSanas, runasanas (monologs un dia-
logs), lasiSanas un rakstisanas prasmes.



Ja skoléns var/prot izdarit to, kas rakstits valodas prasmju aprak-
stos, tad atbilstoso apliti aizkraso visu. Ja skoléns var/prot to izda-
rt daléji, tad atbilstoso apliti aizkraso daléji.

Parrunajot konkrétas valodas prasmes klasé, tas var apspriest
dzimtaja valoda; skolotajs var palidzét, dodot konkrétus piemérus
svesvaloda:

Interaction: A 2 “| can ask and answer simple questions about
familiar topics. (weather, hobbies, music...)”

Skolotajs jauta, “What is your favourite pop group?” Skoléna ie-
spéjama atbilde: “My favourite pop group is Brainstorm.”

Apgustot valodas prasmes

I macas atbilstosi skolotaja izstradatajai macibu programmai,
periodiski parskatot valodas prasmes aprakstus un atziméjot,
kuras no tam ir izdevies apgat;

I izvélas dazus konkrétus mérkus, visiem kopa klasé vienojo-
ties par to, cik ilga laika Sos mérkus iespéjams sasniegt (ja ir
iespéjams, tos var uzrakstit plakata veida un pielikt klasé pie
sienas).

“Mans EVP"” ir papildinats ar Pielikumu — Biografijas tulkojumu
anglu valoda. Veicot pasnoveértéjumu, skoléns var izvéléties, kuru
valodu izmantot. Vieglak batu izmantot latviesu variantu, jo svarigi
ir tas, ka skoléns prot, pieméram, izlasit tekstu un uztvert galveno
domu, bet nevis tas, ka vin$ $o prasmi prot noformulét anglu valo-
da: “I can read and understand the key points in some real things
like magazines and newspapers”.



Savukart, ja skolénam jau ir labas valodas prasmes, vinam bus
interesantak izmantot Sis pasas lapas svesvaloda. Ir planots pa-
kapeniski papildinat “Manu EVP” ar valodas prasmju lappusém
citas valodas.

3. DALA. DOSIE

Jaunaka skolas vecuma bérniem Dosjé ir vissvarigaka “Mana
EVP” dala. Sakot darbu ar “Manu EVP”, nepieciesams kopigi ap-
spriest, kadi darbu paraugi vislabak atspogulos valodas apguves
progresu. Dosjé var ievietot:

ipasi nozimigus vai interesantus majas un klases darbus;
pasu skolénu sagatavotos uzdevumus vai jautajumus;
zZiméjumus, kas ilustré vinu sasniegumus (pieméram, vardinu
apguve);

apguto vardu sarakstus (pieméram, pa témam);

atskaites lapas par noklausitajiem vai izlasitajiem stastiem un
gramatam;

véstules draugiem (e-pasta véstulu izdrukas);

dziesmu un dzejolu tekstus;

fotografijas (pieméram, celojumu);

projektu darbus vai atskaites par tiem;

valodas apguves panémienu analizi;

audio/video/DVD ierakstus.

leteicams rosinat skolénus ne tikai ievietot Dosjé savus labakos
darbus, bet ari aicinat skolénus tos parrakstit, uzlabot un tikai tad
pievienot labako darbu izlasei.

leteicams regulari (pirms brivlaika vai reizi ménesi) sarikot Dosjé
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izstadi vai apsprieSanu (paros vai grupas), lai skoléni varétu pama-
tot savu izvéli.

KA STRADAT AR “MANU EVP"?

leteicams iepazities ar “Manu EVP” macibu gada sakuma un par-
runat:

I “Mana EVP” nozimi, atspogulojot sasniegumus valodu apgu-
vé, kas skoléniem ‘atver durvis uz Eiropu’;

skolénu pieredzi valodu lietosana;

skolénu pieredzi saskarsmé ar citu kultiru parstavjiem;
skolénu pieredzi celojumos;

ka skoléni apguvusi svesvalodas;

ka labak apglt svesvalodu;

ko skoléni jau ir iemacijusies;

ko skoléni macisies svesvalodu stundas;

ka macibu procesa varétu izmantot “Manu EVP”;
paradit dazus aizpilditus “Mana EVP" paraugus.

Klasé kopigi var parrunat visas tris “Mana EVP" dalas, to uzbdvi,
ka ari aizpildit dazas (vai visas) lappuses Pasé.

Skoléniem batu jasaprot, ka

B “Mans EVP” ir vinu ipasums;

I macibu gada laika to var glabat majas vai skola;

I taja var ievietot savus labakos darbus un atzimét savus sasnie-
gumus valodas apguve;

B “Mans EVP"” palidzés skoléniem izprast savu progresu valodas
apguve;

—
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I skoléni var radit to citiem, demonstréjot savas valodu pras-
mes;

I to var nemt lidzi, parejot uz citu skolu vai parceloties dzivot uz
citu valsti.

Ir vairakas iespéjas, ka stradat ar “Manu EVP”. Skolotajs izvélas
optimalako un saviem audzékniem atbilstosako:

I vispirms iepazities ar Pasi, apskatit un izpétit Biografiju, atzi-
mét valodas apguves mérkus un savus sasniegumus, ka ari
noskaidrot, kadus materialus ievietot Dosjé. Tad atgriezties
pie Pases, rosinot skolénus novértét savu valodas kompetenci
un konkrétas valodas apguves limenus, balstoties uz Biografija
atziméto informaciju, izpétit pasnovértéjuma tabulas, un tad
aizpildit pasnovértéjuma lappusi (5. Ipp.);

I sakt ar Dosjg, aicinot skolénus krat savus labakos darbus. Péc
kada laika, kad skoléni jau prot papildinat savus Dosjé, sak
darbu ar Biografiju. Skolotajs palidz skoléniem novértét savu
valodu apguves progresu un domat par talako. Tikai péc tam
skoléni aizpilda Pasi. Skolotajs paskaidro, ka skoléni var attis-
tit savu lingvistisko identitati, aizpildot pasnovértéjuma tabulu
(Sis cels varétu bat vairak piemérots jaunaka skolas vecuma
bérniem);

I Tsuma iepazities ar visam dalam, aizpildit to, ko bérni spgj
aizpildit, macibu gada laika pievérsoties atseviskam dalam un
sadalam.

“Mana EVP” ir ievietoti ieteikumi, ka labak izkopt katru valodas
prasmi, ka vieglak saprast citus un izteikties pasam. Darbu ar 26.
un 27. lappusi batu javeic klasé, lai pievérstu skolénu uzmanibu
dazadam valodas apguves stratégijam.

—
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Lai rosinatu skolénus valodu apguvé izmantot efektivas metodes
un lai rosinatu skolénus aktivak iesaistities savu valodas sasniegu-
mu izvértéSana, skolotaji macibu stundas var izmantot dazadas
macibu darbibas un metodes:

sashiegto macibu mérku apspriesana un jaunu mérku izvirzisa-
na;

darbs paros un grupas (piem., gatavojot atbildes visas klases
prieksa), ka ari si darba novértésana;

savu un klasesbiedru majasdarbu parbaudisana un novértésana;
uzdevumu un parbaudes jautajumu par apgtto macibu materia-
lu sagatavosana;

macibu panémienu izvéle (piem., ka vieglak iegaumét jaunos
vardus);

klases un majasdarbu izvéle, u.tml.
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PASNOVERTEJUMA TABULA

A1

A2

ANLVHdVS

>

seuegisne

Es saprotu pazistamus
vardus un dazas |oti
vienkarsas frazes, kad
|éni un skaidri runa par
mani, manu gimeni un
tuvako apkartni.

Es saprotu atseviskas frazes
un biezak lietotos vardus iztei-
kumos, kam ir saistiba ar mani
(pieméram, vienkarsu informa-
ciju par sevi un gimeni, iepirksa-
nos, dzives vietu, darbu). Es va-
ru uztvert galveno domu isos,
vienkarsos un skaidri izrunatos
pazinojumos, sludinajumos.

.

euesise

Es saprotu pazistamus
vardus un nosaukumus,
ka ari Joti vienkarsus
teikumus, pieméram,
pazinojumos, plakatos,
katalogos.

Es varu izlasit Joti isus un vien-
karsus tekstus. Es varu samek-
|ét konkrétu informaciju vienkar-
Sos, ar ikdienas dzivi saistitos
tekstos: sludinajumos, reklamiz-
devumos, édienkartés, sarak-
stos. Es varu saprast isas un
vienkarsas privatas véstules.

VNVSYNNY

sbojeiq

Es varu vienkarsa veida
sazinaties, ja sarunu
biedrs teikto var |énam
atkartot vai pateikt ci-
tiem vardiem un palidz
man formulét to, ko es
censos pasacit. Es varu
uzdot vienkarsus jautaju-
mus un atbildét uz tiem
saruna par man |oti labi
zinamam témam.

Es varu sazinaties parastas
ikdieniskas situacijas, kur
notiek vienkarsa informacijas
apmaina par man zindmiem
tematiem vai darbibam. Es
varu iesaistities |oti 1sa saruna
par sadziviskiem jautajumiem,
tomér mana valodas prasme
ir nepietiekama, lai patstavigi
veidotu dialogu.

—
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nas datiem, pieméram,

& | = | Esvaruvienkarsos teiku- | Es varu vienkarsos teikumos
)Z>I S | mos pastastit par savu | pastastit par savu gimeni un
C:Q 8— dzivesvietu un cilve- citiem cilvékiem, dzives apstak-
Z | Q@ | kiem, kurus pazistu. liem, savu izglitibu un pasreize-
> jo vai iepriek$éjo darbu.
Es protu uzrakstit isu, Es varu uzrakstit isas zZimites

— | vienkarsu tekstu, piemé- | un vienkarsus pazinojumus. Es

; ram, nosutit apsveikuma | protu uzrakstit Joti vienkarsu

A | pastkarti. Es protu aizpil- | véstuli, pieméram, izsakot ka-

gl dit veidlapas ar perso- | dam pateicibu.

Z

>

ierakstit savu vardu,
pilsonibu un adresi vies-
nicas registracijas lapa.

B1

B2

>

INLVYdVS
seuesisne

Es saprotu galveno saturu
skaidra un literari pareiza ru-
na par pazistamam témam,
ar kuram es saskaros dar-
ba, skola, brivaja laika utt.
Es saprotu radio un televi-
zijas raidijumu saturu tad,
kad saméra léni un skaidri
runa par aktualiem notiku-
miem vai tematiem, kuri ma-
niinteresé personigivai pro-
fesionali.

Es varu saprast garaku ru-
nu un lekcijas, sekot lidzi
pat sarezgitai argumentaci-
jai, ja temats ir pietiekami
pazistams. Es saprotu gan-
driz visu televizijas zinas un
reportazas par jaunakajiem
notikumiem. Es saprotu
gandriz visas filmas literara-
ja runa.
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Es saprotu tekstus, kuros
izmantota ikdiena biezi

Es varu izlasit parskatus

varu pastastit stastu, izklas-
tit gramatas vai filmas sa-
turu un izteikt par to savu
attieksmi.

w| un rakstus par aktualam
% o lietota vai ar manu darbu problémam, kuros autors
$ | @+ | saistita valoda. Es varu pauz noteiktu attieksmi vai
2 2 | saprast privatajas véstulés |viedokli. Es varu saprast
m aprakstitos notikumus, izju- | masdienu prozas darbus.
tas un vélmes.
Es spéju arzemju celojuma | Es varu diezgan brivi un
laika sazinaties situacijas, |bez sagatavo$anas sazi-
kur nepieciesams runat. naties ar dzimtas valodas
Es varu bez iepriekséjas runatajiem. Es varu aktivi
U | sagatavosanas iesaistities | piedalities diskusijas par
@' | saruna par man zinamiem | man zinamam problémam,
& |vai mani intereséjosiem, ka | pamatojot un aizstavot sa-
® | ari ar ikdienas dzivi saisti- | vu viedokli.
tiem tematiem (pieméram,
“gimene”, “valasprieks”,
g “darbs”, “celosana”, “jau-
zZ nakie notikumi”).
g
<
jZ> Es protu veidot un saistit [ Es varu sniegt skaidru un
> kopa izteikumus, lai pa- vispusigu dazadu tému
stastitu par pieredzéto izklastu, kas ietilpst mana
un dazadiem notikumiem, |interesu loka. Es varu pa-
< | saviem sapniem, cerlbam | matot savus uzskatus par
S |un vélmém. Es varu isi pa- | kadu stridigu jautajumu,
8— matot un paskaidrot savus |izvértéjot atskirigos viedok-
Q | uzskatus un nodomus. Es |]us.




VNVSILSHVY

Es protu uzrakstit vienkar-
Su, saistitu tekstu par jauta-
jumiem, kas man ir zinami
vai mani interesé. Es varu
uzrakstit véstuli, aprakstot
taja savus pardzivojumus

Es varu uzrakstit skaidru,
detalizétu tekstu par daza-
diem jautajumiem, kas skar
manu interesu loku. Es varu
uzrakstit eseju vai zinoju-
mu, dot rakstisku informaci-

un iespaidus.

ju, ka ari argumentét vienu
vai otru viedokli. Es protu
uzrakstit véstules, izce|ot
man nozimigakos notiku-
mus un iespaidus.

ANL1VYHdVS

[ ] CT C2
Es varu saprast garaku |Es bez gratibam saprotu jebku-
~ | runu ari tad, ja tai nav  [ru runas veidu - gan tiesa sa-
o skaidra uzbuve un ir zina teikto, gan parraidito pat
®, | vaji izteiktas logiskas tad, ja atra tempa runa dzim-
§‘ sakaribas. Es bez pa- tas valodas lietotajs. Es varu
@ | lem saprotu televizijas | saprast runatajus ar dazadam
raidijumus un filmas. izrunas ipatnibam.
Es varu saprast garus | Es bez gratibam varu izlasit da-
un sarezgitus dazada Zada tipa, uzbives vai valodas
tipa tekstus, izprotot sti- | zina sarezgitus tekstus: rokas-
& |la atskiribas. Es varu sa- | gramatas, specialos rakstus,
2. | prast specialos rakstus | literaros darbus.
8 [un garakas tehniskas
@ linstrukcijas, pat tad, ja
tas neattiecas uz manu
darbibas jomu.
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VNVSYNNY

sbojel(

Es varu veikli un brivi iz-
teikties, piemérotus var-
dus un izteicienus pasi
nemekléjot. Es protu
prasmigi lietot valodu
gan ikdienas situacijas,
gan darba vajadzibam.
Es protu precizi formu-
|6t savas domas un
uzskatus un prasmigi
uzturet sarunu.

Es varu bez gratibam piedali-
ties jebkura saruna vai disku-
sija, labi parzinu idiomatiskos
izteicienus un sarunvalodas
vardus. Es varu runat pilnigi
brivi un precizi izteikt varda
nozimes smalkakas nianses.
Ja valodas lietojuma man ro-
das gratibas, es protu tik veikli
parveidot sacito, ka citi to
nemana.

sBojouolp

Es varu sniegt skaidru
un vispusigu sarezgitu
temu izklastu, iek|aut
taja pakartotus jautaju-
mus, izvérst atseviskas
tézes un nobeigt ar atbil-
stosiem secinajumiem.

Es varu pilnigi brivi, skaidri un
argumentéti, konkrétajai situ-
acijai atbilsto$a veida sniegt
kadas témas izklastu. Es protu
veidot savu stastijumu t3, lai
klausitajam batu vieglak uztvert
un iegaumét svarigakas vietas.

VNVSILSHVY

Es protu skaidri un
logiski uzrakstit savas
domas, izteikt savu vie-
dokli. Es varu uzrakstit
véstuli, eseju vai zinoju-
mu par sarezgitiem jau-
tajumiem, izcelot to, ko
es uzskatu par nozimi-
gu un svarigu. Es protu
rakstit konkrétam lasita-
jam piemérota stila.

Es protu uzrakstit skaidru,
logisku tekstu atbilstosa stila.
Es varu uzrakstit sarezgitas
véstules, referatus vai rakstus
ta, lai lasitajam batu viegli
pamanit un atceréties svariga-
kas vietas. Es varu uzrakstit
parskatus un recenzijas gan
par literarajiem, gan specialas
literataras darbiem.
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European Language Portfolio: accredited model No. 92.2007.

Awarded to the Latvian Association of Teachers of English (LATE) in collaboration with
the State Language Agency.

Web site: www.valoda.lv

The European Language Portfolio for young learners (age 7-12) conforms to common
Principles and Guidelines.

The copyright of the title “European Language Portfolio”, the “European Language
Portfolio” Logo and the standard pages in the Passport section belong to the Council
of Europe.

Descriptors used in ELP are taken from IILT 1.2001 (rev. 2004), CILT 70.2006, and have
been worked out by the project group according to the requirements of the National
Standards.
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WHAT IS
THE EUROPEAN LANGUAGE PORTFOLIO?

The European Language Portfolio (ELP) is an official document
which records the language skills and the language experiences
as well as the cross-cultural contacts of the owner of the portfolio.

In October of 2000, Language Policy Division, Council of Europe,
took a resolution which recommended the introduction and disse-
mination of the ELP. A sample of the ELP was developed and pilo-
ted from 1998 to 2000. In 2001, the European Year of Languages,
work on the ELP started in many European countries. At the be-
ginning of 2004, the majority of European countries had become
involved in the ELP: developing, piloting and offering the ELP to
all age groups which were involved in learning languages - from
the youngest schoolchild to professional technical and tertiary
level students.

Latvia has developed an ELP for Adults (local version). This was
developed in the Public Service Language Centre and in 2006
was accredited by the Council of Europe (accredited model No
84.2006).

The Latvian Association of Teachers of English with the support

of State Language Agency has developed an ELP for Young Lear-
ners (age 7-12) My European Language Portfolio — “My ELP".

PRINCIPLES

All ELP models adhere to certain principles and guidelines.
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I The ELP belongs to the student and can be taken with them
when they change schools, enter an institution of higher lear-
ning or start working.

I All the language skills are evaluated regardless of whether
they have been learnt formally or informally.

I The ELP encourages life-long learning and encourages peop-
le to take responsibility for their learning and their self-asses-
sment and evaluation.

I The ELP has been developed in accordance with the Common
European Framework of Reference for Languages: learning,
teaching and assessment.

M All models of the ELP reflect a student’s progress and achieve-
ments in language learning and encompass cultural and perso-
nal contacts and experience.

I The ELP clearly shows the learning process of any language
and tries to completely involve the student in this process; it
also develops autonomous learning and the skills to self-eva-
luate as well as encouraging the student to take responsibility
for their own learning.

“MY EUROPEAN LANGUAGE PORTFOLIO"

“My ELP” is an ELP developed for young language learners aged
between 7-12 years. During the language learning process it can be:

I something that reflects the student’s language learning expe-
rience;

I a summary of the student’s language learning achievements;

I a document which can be kept by the student or by the tea-
cher;

I an important source of information if the student transfers to

another school or goes to live in another country.
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The aim of “My ELP” is to introduce the student to the language
learning process which will last all their lives i.e. life-long learning.
“My ELP"” will help students to:

understand the importance of learning a number of languages;
assess and motivate multi-culturalism;

reflect upon and assess the learning strategies;

develop a sense of responsibility for the learning process;
expand their knowledge and understanding.

THE FUNCTIONS OF “MY ELP”

1. A Teaching Tool

“My ELP"” belongs to the student. It helps students to understand
the importance of learning languages and to increase their moti-
vation, because, unlike class work, the emphasis here is not on
eliminating language errors, but on highlighting achievements.

By regularly discussing and deciding on learning objectives and
processes, students gradually learn to take responsibility for

their own learning. “My ELP” helps them to develop a conscious
approach to language learning, not only in school, but outside of
school, as they seek other cultural and language experiences, as
well as developing learning-to-learn strategies for individual work.

2. An Assessment and Achievement Tool

“My ELP"” truly makes students proud of their achievements and
gives them confidence in their own strengths and helps them to
find ways of demonstrating their language competency to others.
“My ELP” can be a means to encourage closer links with parents.
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“My ELP” contains defined language learning objectives and
achievable levels, thus supporting both the student and the tea-
cher. It has been developed as a document which is to be used
on a regular and continuous basis.

THE STRUCTURE OF “MY ELP"

1. My Language Passport (Passport)
2. My Language Biography (Biography)
3. Dossier

The first page of “My ELP” contains an explanation of what the
European Language Portfolio is and what it consists of. If neces-
sary, the teacher can give the students a more detailed insight
into the Council of Europe and the history of the ELP.

PART 1: MY LANGUAGE PASSPORT

The 3 page indicates, who the owner of the “My ELP” is, and
page 4 reflects the student’s language experience at the moment
that they have opened their portfolios. The students should be
made aware of the linguistic richness of their immediate surroun-
dings as well as many of them have already had experience in
several languages spoken in their families, among friends and
classmates.

At the beginning of the school year, the student writes in their
assessment of their 1%, 2" or 3 language skills level on page 5,
making sure that they put in the date on which they have filled in

—
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the information. They do it again in the middle and at the end of

the school year. If it is necessary to assess the language skills of
more than one language, additional pages can be used from the
provided ones at the back of “My ELP” or additional pages can

be photocopied. In order to assess their language skills, the stu-
dent first needs to look at the respective pages in the Biography
and fill them in (see instructions on page 15).

If a student’s language skills level exceeds A1 and A2, then the te-
acher can offer to extend the table and to write in B1 or even B2
in the space provided.

If the student can do most of the things mentioned in the descrip-
tors well, they can consult the tables on pages 6-7 (the English
version is on pages 8-9) and mark that they have mastered the
respective level (in the table on page 5). If they can do only part
of the things mentioned in the Biography, they can mark that they
have reached the respective level partially (see the description on
top of page 5). If they have not reached the level yet, they leave
the space in the table on page 5 empty.

The last page of the Passport has to reflect the situations which
are connected with either language learning or usage processes.
The student writes in when they have participated in projects,
excursions, student exchanges, language courses, performed on
concerts, etc.

Some of the pages of the Passport can be filled in on the first day,
when students are introduced to “My ELP”, and the rest will be fil-
led in gradually as the students gain new information. The student
on a regular basis will indicate their language (excluding native
language, but they can compare it to that) learning achievements
and cross-cultural contacts in the table. In the assessment table,



the grid for only A1, A2 and B1 is given though space has been
left to insert a B2 row. As level C is meant for the highest level of
language acquisition and would assume a certain level of maturity
and experience in language learning, then it is not recommended
that students should try to reflect this level in their “My ELP”.

PART 2: MY LANGUAGE BIOGRAPHY

In the Biography, the student gives details of their language
learning experience and cross-cultural contacts, giving specific
examples of when, where and how this has happened. The can-
do statements in the self-assessment pages help the student to
develop their learning strategies and to gain confidence about
their abilities.

On pages 13 and 14 the students fill in information about one
language and mark why and where the specific language is being
learnt. If necessary, additional pages can be used or pages 13
and 14 can be copied, so that information about additional langu-
ages can be recorded.

In the remaining pages of the Biography the student will regularly
mark the changes in their language skills and this will help them
to understand and assess their language learning achievements.

At the beginning, it is recommended that after specific time pe-
riods, the Biography is filled in with the help of the teacher. The
best option should be chosen i.e.:

I before or after the holidays,
I at the end of every semester,
I at the end of the school year.

—
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The students should also regularly add samples of their best work
to the Dossier.

In later years, when the students have understood the importan-
ce of “My ELP"” and are ready to assume responsibility for their
learning, the Biography can be filled in independently so that on
a regular basis it reflects their language learning achievements.
In the A2 language skills pages, there is room for three (3) review
sessions. If necessary, “My ELP” can be expanded by using the
additional pages or copying them.

The Biography consists of a self-assessment section, which can
also be considered as a language learning journal. There are five
(5) language skill sections which the students fill in as they are le-
arning the language: listening, speaking, interaction, reading, and
writing.

If the student can do all the things mentioned in the skills descrip-
tors, they colour in the whole circle, if they can do only some of
the skill, they colour in part of the circle.

As the students analyse specific language skills, these can be
discussed in their native language, and the teacher can help by
giving specific examples in the foreign language:

Interaction: A2 “| can ask and answer simple questions about fa-
miliar topics (weather, hobbies, music...)”

The teacher asks, “What is your favourite pop group?”
Possible answers, “My favourite group is Brainstorm.”

Working with language skills the student can:
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I learn according to the teacher’s syllabus, reviewing from time
to time the definitions of the language skills and recording
which ones have been learnt;

I choose some specific objectives, and come to a consensus
in what time period these skills have to be mastered (if it is
possible, they can be displayed as posters on the classroom
wall).

“My ELP” has been supplemented by Companion Volume - a
translation of My Language Biography in English. The student can
choose which language they will use to complete the self-asses-
sment. It would be simpler to use the Latvian text as it is impor-
tant that the student can read the text and understand the main
idea, not that they can describe the skill in a foreign language: “/
can read and understand the key points in some real things like
newspapers and magazines”.

But, at the same time, if the students have a good command of the
foreign language it would be more interesting for them to use the-
se pages in the foreign language. It is planned that additional langu-
age skills pages for other languages will be added to “My ELP”.

PART 3: DOSSIER

For the younger primary school students, the Dossier is the most
important part of the “My ELP”. Starting work with “My ELP" it
is necessary to decide together which examples of work will best
reflect the progress of language acquisition. In the Dossier, the
children can put in:

I especially important class and homework pieces;

—
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the student’s own prepared tasks and questions;
drawings which illustrate their achievements (e.g. vocabulary
learnt);

thematic word lists;

records of stories and books that have been listened to or
read;

letters to friends (e.g. email printouts);

the words of songs and poems;

photographs (e.g. travel);

project work or summaries of them;

analysis of language learning strategies;

audio/video/DVD recordings.

It is recommended that students do not only put in the Dossier
examples of their best work but that they are encouraged to
re-write, improve their school work and only then to put it in the
Dossier.

It is also recommended that (before the holidays or once a
month) there is an exhibition of the work in the Dossier or a class
discussion (or in pairs or groups) is organised so that the stu-
dents can justify their choice of samples.

HOW TO WORK WITH “MY ELP"?

We recommend familiarising yourselves with “My ELP” at the be-
ginning of the school year and discussing:

I the importance of “My ELP” as it reflects language learning
achievements which will open the door to Europe for the stu-
dent;

—
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the students’ experience with using languages;

the students’ experience with meeting people from other
cultures;

the students’ travel experiences;

how students learn foreign languages;

what is the best way to learn a foreign language;

what the students have already learnt/know;

what the students will learn in foreign language lessons;
how “My ELP” can be used in the learning process;

show the students some examples of completed “My ELP”.

The class can discuss all three parts of “My ELP”, its structure,
as well as fill in some or all of the pages of the Passport.

The students should understand that:

“My ELP"” belongs to them;

during the school year, either they or their teacher can look
after it;

they can keep copies of their best work in it as well as record
their achievements as they learn a language;

“My ELP"” will help the student to understand their progress
as they learn a language;

they can show it to other people as an example of their langua-
ge skills;

they can take it with them if they transfer to another school or
go to live in another country.

There are several ways of how to work with “My ELP”. The te-
acher chooses the best and most suitable method for their stu-
dents.

30



At first by becoming familiar with the requirements of the Pas-
sport and then encouraging the students to assess their language
competence and specific language skills levels looking into the
Biography and highlighting the language learning objectives; then
students could be asked to look at the self-assessment grids and
after that to clarify, which materials to put in the Dossier. Then re-
turn to the Passport and assess their language competences and
level filling in the assessment tables and page 5.

To start with the Dossier, asking students to keep their best work.
After a while when the students have become used to updating
their Dossier, to research the Biography, helping the children to
assess their own progress and to think about the aims of langu-
age learning in the Biography and only then students fill in the
Passport. The teacher explains that the students can develop
their linguistic identity by filling in the self-assessment grid (this
method could be the most appropriate for students in the youn-
ger classes).

In short to familiarise themselves with all the parts and to fill in
what they can do and then during the academic years to draw
attention to specific details and sections.

“My ELP" gives also suggestions how to better develop each
of the language skills and better understand others or express
oneself. These pages (26 and 27) that make the students think
of different language strategies should be drawn attention to in
class as well.

The teacher can think about which class activities would help
the students to become involved in assessing their own achie-
vements vis a vis language learning as well as the teaching
process i.e.:



discussions centred around the objectives reached and then
to formulate new objectives;

pair and group work (e.g. preparing work to present to the
class) and evaluation of this work;
self-correction/assessment and peer-correction/assessment
of homework;

preparation of tasks and questions about the material to be
learnt;

methodology choices e.g. how better to learn vocabulary;
how to choose class and homework material etc.
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AT

A2

ONIANVLSHIANN

Buluaisi

| can recognise fami-
liar words and very
basic phrases con-
cerning myself, my
family and immediate
concrete surroun-
dings when people
speak slowly and
clearly.

| can understand phrases and
the highest frequency vocabu-
lary related to areas of most im-
mediate personal relevance (e.g.
very basic personal and family in-
formation, shopping, local area,
employment). | can catch the
main point in short, clear, simple
messages and announcements.

Buipeay

| can understand fa-
miliar names, words
and very simple sen-
tences, for example
on notices and pos-
ters or in catalogues.

| can read very short, simple
texts. | can find specific, predic-
table information in simple every-
day material such as advertise-
ments, prospectuses, menus and
timetables and | can understand
short simple personal letters.

ONDIVAdS
uoloelalu| usyodg

| can interact in a sim-
ple way provided the
other person is prepa-
red to repeat or rephra-
se things at a slower ra-
te of speech and help
me formulate what I'm
trying to say. | can ask
and answer simple
questions in areas of
immediate need or on
very familiar topics.

| can communicate in simple and
routine tasks requiring a simple
and direct exchange of informa-
tion on familiar topics and ac-
tivities. | can handle very short
social exchanges, even though |
can't usually understand enough
to keep the conversation going
myself.




ONIPVILS
uononpold usxodg

| can use simple phra-
ses and sentences to
describe where | live
and people | know.

| can use a series of phrases and
sentences to describe in simple
terms my family and other peop-
le, living conditions, my educatio-
nal background and my present
or most recent job.

ONILI-IM

| can write a short,
simple postcard, for
example sending
holiday greetings. |
can fill in forms with
personal details, for

| can write short, simple notes
and messages relating to mat-
ters in areas of immediate needs.
| can write a very simple perso-
nal letter, for example thanking
someone for something.

example entering my
name, nationality and
address on a hotel
registration form.

B1

B2

ONIANVLSHIANN
Bulualsi

| can understand the main
points of clear standard
speech on familiar matters
regularly encountered in
work, school, leisure, etc.
| can understand the main
point of many radio or TV
programmes on current
affairs or topics of perso-
nal or professional interest
when the delivery is relati-
vely slow and clear.

| can understand extended
speech and lectures and
follow even complex lines
of argument provided the
topic is reasonably familiar.
| can understand most TV
news and current affairs
programmes. | can under-
stand the majority of films
in standard dialect.
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ONIANVLSHIANN

Buipeay

| can understand texts
that consist mainly of
high frequency everyday
or job-related language. |
can understand the desc-
ription of events, feelings
and wishes in personal
letters.

| can read articles and
reports concerned with
contemporary problems

in which the writers adopt
particular attitudes or view-
points. | can understand
contemporary literary pro-
se.

ONDPIVAdS

uoloelau| uayodg

| can deal with most situa-
tions likely to arise whilst
travelling in an area where
the language is spoken. |
can enter unprepared into
conversation on topics
that are familiar, of perso-
nal interest or pertinent to
everyday life (e.g. family,
hobbies, work, travel and
current events).

| can interact with a degree
of fluency and spontaneity
that makes regular interac-
tion with native speakers
quite possible. | can take
an active part in discussion
in familiar contexts, accoun-
ting for and sustaining my
views.

uoioNpold uayodsg

| can connect phrases in

a simple way in order to
describe experiences and
events, my dreams, hopes
and ambitions. | can briefly
give reasons and expla-
nations for opinions and
plans. | can narrate a story
or relate the plot of a book
or film and describe my
reactions.

| can present clear, detai-
led descriptions on a wide
range of subjects related

to my field of interest. | can
explain a viewpoint on a to-
pical issue giving the advan-
tages and disadvantages
of various options.




ONILIIM

| can write simple connec-
ted text on topics which
are familiar or of personal
interest. | can write perso-
nal letters describing expe-
riences and impressions.

| can write clear, detailed
text on a wide range of
subjects related to my inte-
rests. | can write an essay
or report, passing on infor-
mation or giving reasons in
support of or against a par-
ticular point of view. | can
write letters highlighting the
personal significance of
events and experiences.

C1

C2

ONIANVLSH3IANN

Buipeay

Bulualsi

| can understand exten-
ded speech even when it
is not clearly structured
and when relationships
are only implied and not
signalled explicitly. | can
understand television
programmes and films
without too much effort.

| have no difficulty in under-
standing any kind of spoken
language, whether live or
broadcast, even when delive-
red at fast native speed, pro-
vided. | have some time to
get familiar with the accent.

| can understand long
and complex factual and
literary texts, apprecia-
ting distinctions of style.
| can understand specia-
lised articles and longer
technical instructions,
even when they do not
relate to my field.

| can read with ease virtually
all forms of the written lan-
guage, including abstract,
structurally or linguistically
complex texts such as manu-
als, specialised articles and
literary works.




ONIPIVIAS

uoloelalu| usyodg

| can express myself flu-
ently and spontaneously
without much obvious se-
arching for expressions. |
can use language flexibly
and effectively for social
and professional pur-
poses. | can formulate
ideas and opinions with
precision and relate my
contribution skilfully to
those of other speakers.

| can take part effortlessly in
any conversation or discus-
sion and have a good famili-
arity with idiomatic expressi-
ons and colloquialisms. | can
express myself fluently and
convey finer shades of mea-
ning precisely. If | do have a
problem | can backtrack and
restructure around the diffi-
culty so smoothly that other
people are hardly aware of it.

uoioNpold uayodg

| can present clear, detai-
led descriptions of com-
plex subjects integrating
sub-themes, developing
particular points and
rounding off with an ap-
propriate conclusion.

| can present a clear, smoothly-
flowing description or argu-
ment in a style appropriate to
the context and with an effecti-
ve logical structure which helps
the recipient to notice and
remember significant points.

ONILIHM

| can express myself in
clear, well-structured
text, expressing points
of view at some length. |
can write about complex
subjects in a letter, an
essay or a report, under-
lining what | consider to
be the salient issues. |
can select style appropri-
ate to the reader in mind.

| can write clear, smoothly-
flowing text in an appropria-
te style. | can write complex
letters, reports or articles
which present a case with
an effective logical structure
which helps the recipient to
notice and remember signifi-
cant points. | can write sum-
maries and reviews of profes-
sional or literary works.
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